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Message from the President: Meredith Walling  

I hope that each of you have had a successful kick off to your school year in 
whichever educational role that you are currently serving in!  As I began this 
school year, my 9th in the classroom, I experienced a renewed energy, ex-
citement, and fire for my teaching role and for my students.  I prepared my 
classroom late into the night, feverishly made materials, excitedly gathered 
ideas and resources, and giddily looked back at strategies that I had learned 
just a few short weeks before.  I am happy to say that I have hit the ground 
running and I believe that this is going to be the most successful year that I 
have ever had in the classroom.   

 

 

I absolutely  attribute this renewed energy to this summer when I precariously balanced professional 
collaboration, educational trainings, and relaxation with family and friends.  A huge part of my sum-
mer was helping to plan, execute, and attend the Texas Council for Exceptional Children summer 
conference in Austin.  I want to thank each of you that were able to attend our conference and I 
hope that you also benefitted from this time of growth together.  I was so encouraged to connect 
with other educators that experience similar challenges and triumphs as I do on a daily basis.  I was 
impressed and inspired by enthusiastic students at all points on the educational journeys.  I was 
thrilled to learn from researchers and university staff who have unique perspectives in their roles.  I 
was blown away by the unique ability that we have in our organization to come together and use all 
of our expertise and experiences to collaborate for the betterment of our learners with exceptionali-
ties.  I know that this time together helped me to start the year with a vigor that has been unmatched 
in my career. 

I hope that all of our membership started the school year off with the same level of encouragement 
and inspiration, but if you feel that you didn’t, I urge you to reach out to us.  Your Texas Council for 
Exceptional Children executive board members serve in these roles because we truly care about 
you and the students that you serve.  We want to be year-round resources for you to reach out to 
and help you with the issues that keep you up at night.  More than anything, I want you to feel heard, 
supported, informed, and better prepared to face the challenges of your current positions.  We have 
one of the most important jobs in the world, that is truly more than a job, it’s a calling!  We can’t do it 
alone, though.  I want you to feel free to reach out to me personally and I will do anything that I can 
to help or direct you to a resource who can!  My email is walling.meredithg@gmail.com.  Together 
we can all have an outstanding year, full of excitement, inspiration, and collaboration. 

 

Meredith Walling 

President 

Texas Council for Exceptional Children 
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Professional Ethics 

Dennis Cavitt, Ed.D., LSSP 
 

 As a new school year begins, it is important for us to review the Council for Exceptional Children’s 
(CEC) Special Education Professional Ethical Principles: (Approved January, 2010) 
 

Professional Ethics 

Council for Exceptional Children Special Education Professional Ethical Principles 

Professional special educators are guided by the CEC professional ethical principles, practice 

standards, and professional policies in ways that respect the diverse characteristics and 

needs of individuals with exceptionalities and their families. 

They are committed to upholding and advancing the following principles: 

1. Maintaining challenging expectations for individuals with exceptionalities to develop the 

highest possible learning outcomes and quality of life potential in ways that repsect their 

dignity, culture, language, and background. 

2. Maintaining a high level of professional competence and integrity and exercising profes-

sional judgment to benefit individuals with exceptionalities and their families. 

3. Promoting meaningful and inclusive participation of individuals with exceptionalities in their 

schools and communities.  

4. Practicing collegially with others who are providing services to individuals with exceptionali-

ties. 

5. Developing relationships with families based on mutual respect and actively involving fami-

lies and individuals with exceptionalities in educational decision making. 

6. Using evidence, instructional data, research, and professional knowledge to inform prac-

tice.  

7. Protecting and supporting the physical and psychological safety of individuals with excep-

tionalities.   

8. Neither engaging in nor tolerating any practice that harms individuals with exceptionalities. 

9. Practicing within the professional ethics, standards, and policies of CEC; upholding laws, 

regulations, and policies that influence professional practice; and advocating improve-

ments in the laws, regulations, and policies. 

10. Advocating for professional condition and resources that will improve learning outcomes of 

individuals with exceptionalities. 
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Why is it important to keep principles such as these in the forefront of our minds as we provide ser-
vices to individuals with disabilities?  Cognitive Behavioral Theory (CBT) indicates that an individu-
al’s thoughts establish their beliefs and their beliefs fuel their behaviors (Hupp, Reitman, & Jewell, 
2008).  So, if you reflect on these principles, they will become your primary belief system regarding 
services to individuals with disabilities.  Unfortunately, people allow stress and anxiety to guide their 
thoughts, which eventually result in unprofessional and often unethical behaviors.  Starrat (2004) 
indicated that ethics are the rules while integrity is about doing the right thing irrespective of the 
rules.  Practicing personal disciplines such as reflecting on ethical principles will help you maintain 
your integrity when your work and/or your personal environment(s) becomes stressful. 
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Professional Ethics 

11. Engaging in the improvement of the profession through active participation in profession-

al organizations. 

12. Participating in the growth and dissemination of professional knowledge and skills. 

https://www.cec.sped.org/media/Files/Standards/Professional%20Ethics%20and%20Practice%20Standards/Ethics%20Translations/CEC_Ethics_English.pdf
https://www.cec.sped.org/media/Files/Standards/Professional%20Ethics%20and%20Practice%20Standards/Ethics%20Translations/CEC_Ethics_English.pdf
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Understanding Usher Syndrome 

Emily Rutherford, Ed.D, NCED & Rachel G. Brown, Ph. D. 

Usher Syndrome is the leading cause of deaf-blindness in the world (Kremer, et. al., 2006).  Individu-
als affected by Usher Syndrome are facing challenges in all areas of life, starting with accessibility in 
educational settings and societal acceptance.  Usher Syndrome causes individuals to experience and 
absence of hearing and vision.  An estimated 3 - 6% of deaf and 3 - 6% hard-of-hearing children 
have a type of Usher Syndrome (Boughman, Vernon, & Shaver, 1983), which is about 1 in 20,000 
worldwide in the general population; 1 in 6,000 worldwide in the deaf population.  According to the 
National Institutes on Health, about four babies in every 100,000 births have Usher Syndrome.  As a 
new genetic mutation is discovered, it is labeled.  The National Institute on Deafness and other Com-
munication Disorders (NIDCD) reported in 2008 that so far, 11 genetic loci (a segment of chromo-
some on which a certain gene is located) have been found to cause Usher Syndrome.  Currently, 
there are three clinical types of Usher - USH1, USH2, USH3 (Petit, 2001), with subtypes having been 
discovered in patients over the years.  There is no cure yet, but current treatments have been shown 
to slow down the progression of blindness and offer hope for future generations of Usher patients. 

 

Early identification of Usher Syndrome is important due to the gradual, and often undetected, de-
crease in vision due to the individual ability to compensate in certain situations.  It is also imperative 
to prepare students starting at an early age to ensure a lifetime of reading, writing, communication, 
and community accessibility to sustain a rich quality of life as they grow.  Educational and vocational 
planning must take into account the inevitable visual difficulties that the student will experience as 
their vision difficulties progress.  Educational professionals must take into account the unique learn-
ing styles and needs of students with Usher Syndrome and their families to adequately serve them in 
their educational journeys. 

 

As imagined, students experiencing any type or stage of Usher Syndrome have specific needs to en-
sure a high-quality learning experience in the school setting.  Most commonly, school-age students 
with Usher have already been identified as deaf.  They begin to experience phases of losing vision, 
and perhaps are unsure how to cope.  Families may be in denial or may not know what questions to 
ask.  Students often do not want to stand out any more than they already do, so they may be hesitant 
to learn braille or mobility techniques.  Students and families may benefit from psychological counsel-
ing.  Once diagnosed, a good starting point is having an IEP team member who is knowledgeable 
enough to point families in the right direction and offer guidance along the way.  Often, reaching out 
to someone in the Deaf community will result in a positive relationship and role model for the student.  

 

It is important to remember that students may be on medications or therapies to treat Usher, and 
there may be side effects to theses treatments.  Students may get fatigues easily from medications or 
visual overstimulation.  The IEP team may want to suggest classroom accommodations that would 
facilitate the student’s communication and cater to the student’s unique learning style.  As well as 
with typical accommodations, educational professionals need to be aware of the limited vision re-
strictions the students is experiencing.  The student may need to be signed to in a smaller, more di-
rect sight line.  He should be informed of environmental information he may be missing outside of  

Tips and Tools for Teachers  
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his peripheral vision.  Many students with Usher experience balance problems, and it will be noticea-
ble when they bump into things like furniture and doorways.  Some families decide to surgically 
place a cochlear implant in the child to try and recover some hearing loss, but some families are not 
willing to take that risk.  If the student has an implant, many other social, emotional, academic, and 
medical factors need to be considered as well. 

 

Until a cure is successful in all types, Usher Syndrome will continue to surface in students all over 
the world, and educational professionals must be ready to best serve those students.  Once teach-
ers recognize symptoms, an evaluation should occur complete with a diagnosis, resources for the 
family, and plans and goals in place.  Children with Usher will experience a dual-sensory loss during 
the school-aged years, and this is a critical time to prepare for a high quality of life for many years to 
come. 

 

A unique feature of Deaf Americans is that they bond together to form a community.  They have a 
culture all their own.  Today, Usher Syndrome has gained attention on a global scale; so much that it 
is developing a culture in itself as well.  As scientific research progresses, and awareness spreads, 
people are more clearly understanding what an Usher diagnosis means.  In the educational setting, 
students are being diagnosed with this condition at an early age; families and professionals working 
with them have access to research which can benefit those students on their educational journeys. 

 

Families are encouraged to register on the International Usher Registry for access to the latest news 
and treatment options available: www.usher-syndrome.org.  Other resources include: 
www.nidcd.nih.gov/health/hearing/pages/usher.aspx, www.fightblindness.org, and 
www.clinicaltrials.gov. 
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Helpful Hints for Developing Measurable IEP Goals and Objectives 

Ambre Fairfield, Campbell Reid, Laith Ju’mah, Lesli Raymond, Brittany Hott 

Texas A&M University - Commerce 

According to the National Association of State Directors of Special Education, a standards-based 
IEP contains goals aligned with grade-level standards (Ahearn, 2006).  The development of the 
Present Levels of Academic Achievement and Functional Performance (PLAAFP) often proves the 
most important component in developing the IEP.  The PLAAFP identifies the student’s current ac-
ademic, social, and behavioral achievement as well as post-secondary education or employment 
desires (Spiel, Evans, & Langberg, 2014).  Ideally, the PLAFFP focus on the student’s strengths 
while also including and describing the student’s areas of need. 

 

Once the PLAAFP has been developed, the next step in developing the IEP is writing goals that 
connect the student’s current needs to the grade-level standards (Spiel, et. al., 2014).  These 
goals should be reasonable enough that the student can attain mastery of them within one year.  
Goals should be positively stated, clear, and measurable.  Be cautious of including words such as 
increase, decrease, stop, avoid, and will not as these are not positively stated.  Also avoid includ-
ing specific tests or processes, materials, or TEKS; instead, focus on the skills a student will need 
in order to access the general curriculum.  Goals should include a condition, learner, behavior, and 
mastery criteria (Yell, et. al., 2016).   

 

One easy way to check that the goals you develop are appropriately written is to use the acronym 
MOO. 

 

 

     

   

 

Measurable (data-driven and specific) 

 Examples:  Criterion-referenced tests, classroom participation, checklists, classwork,  
 homework, tests, quizzes, written reports, observations   

Observable (measurement tool) 

 Examples:  four out of five trials, 80% accuracy 

Objective (positively stated and clear) 

 Examples:  write a five-paragraph persuasive essay, solve one-step problems involving  
 multiplication.         

 

 

Tips and Tools for Teachers  

Goals that MOO! are …. 
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After developing a goal, measurable benchmarks or objectives may be drafted.  Objectives and 
benchmarks are smaller components, or incremental steps, that lead to achievement of a goal 
(Peterson, et. al., 2013).  This can make the overall task of reaching the goal seem less daunting. 
Some sample goals and objectives are shown below. 

 

Sample Goals: 

 

 

 

 

 

 

 

 

Sample Objectives: 

 

 

 

 

 

 

An IEP developed with a strong PLAAPF and well-defined goals and objectives allows educators 
to design high-quality lessons that target necessary skills for each individual student based on his/
her specific areas of need.  An appropriately written IEP will make documentation of progress 
stress-free. 

Tips and Tools for Teachers  

Vague  Specific 

Katie will increase her written language skills to 

the seventh grade level. 

 

By November 2017, Katie will write a five para-

graph essay adhering to writing mechanics rules 

with not more than four errors as measured by 

writing rubrics, classwork, quizzes, and test, in 4 

out of 5 trials. 

John will follow school rules. 

 

By November 2017, John will follow staff direc-

tions the first time given four out of five trials as 

measured by student/teacher observation and a 

teacher-generated behavior monitoring sheet. 

Vague  Specific 

Katie will adhere to spelling rules in her writing 

 

By November 2017, Katie will use a dictionary or 

electronic spelling check in her writing with no 

more than five error as measured by student/

teacher observation, classwork, quizzes, and 

tests, in 4 out of 5 opportunities. 

By November 2017, John will not argue with 

teachers. 

 

By November 2017, John will identify three rea-

sons why it is important to follow teacher direc-

tions as measured by student/teacher observa-

tion and teacher-generated checklists, in 3 out of 

5 trials. 
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Additional Resources for Writing Measurable Goals and Objectives 

 

Bateman, B.D., & Linden, M. A. (2012).  Better IEPs: How to develop legally correct and educa-
tionally useful programs. Verona, WI: Attainment Company. 

 

More, C.M., & Hart Barnett, J.E. (2014). Developing individualized IEP goals in the age of technol-
ogy: Quality challenges and solutions.  Preventing School Failure, 58, 103-109 

 

National Center on Intensive Intervention. (2016). Progress monitoring.  Retrieved from: http://
www.intensiveintervention.org/progress-monitoring 

 

Questions and answers on individual education programs, evaluation, and reevaluations, 47 
IDELR 166 (OSERS 2007). 

 

Texas Education Agency. (2015). Special education rules and regulations. Retrieved from: http://
tea.texas.gov/Curriculum_and_Instructional_Programs/Special_Education/
Programs_and_Services/Special_Education_Rules_and Regulations/ 

 

Yell, M.L., Katsiyannis, A., Ennis, R.P., & Losinski, M. (2013). Avoiding procedural errors in IEP 
Development. Teaching Exceptional Children, 46(1), 56-64. 
doi:10.1177/004005991304600107 
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Houston Baptist University 

 

 
 
 
 
 
 
 
 
On Sunday, September 18, 2016, the Houston Baptist University chapter of the Council for Excep-
tional Children volunteered at the Houston Autism Speaks Walk.  It was an exciting day at Minute 
Maid Park where over 8,000 people attended and participated!  To date, the organization Autism 
Speaks has raised more than $275,000 from the Houston walk toward funding research into the 
causes, prevention, treatments, and a cure for autism, increasing awareness of autism spectrum 
disorders, and advocating for the needs of individuals with autism and their families.  The HB CEC 
chapter raised upwards of $1,500 to benefit the cause!  Our members helped with the registration 
process on race day.  It was a great start to our fall semester!  We are currently selling popcorn as 
another fundraising activity and look forward to our next event at the Special Olympics Bowling in 
Conroe in November! 
 
 

Student Chapter  

Updates 
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Texas A&M University-Commerce 

 

 
 
 
 
 
 
 
 
 
 
 
Texas A&M University-Commerce’s Student Council for Exceptional Children participated in a vari-
ety of activities throughout the 2015-2016 school year.  Members presented their research at sev-
eral conferences, including the Texas CEC conference in Fort Worth, the Texas A&M System Path-
ways Student Research Conference, the Texas A&M Commerce Research Symposium, the Texas 
A&M Graduate Research Assistant Conference, the Teacher Educators of Students with Behavior 
Disorders Conference in Tempe, Arizona, the Council for Exceptional Children Conference in St. 
Louis, and the International Council for Learning Disabilities Conference in Las Vegas.  Several of 
our members also received awards for their  research efforts.  Hayleigh Garlow received the DLD 
Undergraduate Research Award, Nelly Shora received the Paul Zelhart Research Award, Emily 
Waddle received the A&M Research Conference Excellence in Undergraduate Research Award, 
and Lesli Raymond received the Harry L. Fulwood Award for Special Education Research. 
 
 

Student Chapter  

Updates 
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University of Texas, Rio Grande Valley 

S.O.U.L’s (Student Organization for Unique Learners) mission is to pro-
mote awareness of ability difference throughout the University of Texas, 
Rio Grande Valley (UTRGV) and the neighboring communities.  Each 
year, this organization grows in many ways.  By adopting the Play Leader-
ship Advocacy Community-building Education Reflection (PACER) Lead-
ership Development Model, S.O.U.L. members find themselves grow 
through the SOUL experiences.  That is, they truly learn and grow as a 
person, a student of UTRGV, and a member of the lower RGV communi-

ties.  
 
Over the 2015-2016 school year, S.O.U.L. members devoted much time and energy into various 
projects around our campus and communities.  Everything we do is to make a difference in the 
lives of individuals with ability differences.  S.O.U.L is not only dedicated to campus activities, we 
also partner and provide services to many outside organizations as well.  Our community partners 
include: The National Federation of the Blind, DARS—Division of Blind Services in Harlingen, 
Team Mario, Brownsville Independent School District, Down by the Border, and Holy Family 
Church.  S.O.U.L. events for this year included: 
 
1. S.O.U.L. volunteered and operated a booth “Experience Dyslexia” at the Accessibility Aware-

ness Event at UTRGV. 
2. S.O.U.L. partnered with UTRGV and Team Mario to serve as ushers for the Dr. Temple Grandin 

Event. 
3. With National FB and DARS, we have participated in White Cane Day and a Holiday Group 

Skills Training for visually impaired children and their families. 
4. S.O.U.L. volunteered with Team Mario for Project Play at the Gladys Porter Zoo for children with 

Autism and their families. 
5. BISD provided us with the opportunity to adopt a life skills class at Breeden Elementary to pro-

vide a toy from each student’s wish list and a backpack with school supplies for the holidays. 
6. S.O.U.L. sponsored the BEEP Easter Egg Hunt at Dean Porter Park for the second year in a 

row with a community agency that serves children with special needs, DARS. 
7. S.O.U.L. assisted in the Brownsville City Easter Egg Hunt for children with special needs at the 

Brownsville Sports Park. 
8. S.O.U.L. is currently organizing an Autism Walk with a special needs parent from Down by the 

Border (Parent support group for child with Down’s Syndrome) 
9. S.O.U.L. participated at BISD’s annual Special Olympics 
10.  S.O.U.L. planned and had a zoo day field trip for a life skills class at Olivera Middle School of 

BISD. 
 
In essence, S.O.U.L. has provided its members with many authentic experiences and educational 
opportunities that will ensure our readiness as future special educators.  Through the PLACER the-
oretical model, S.O.U.L. members have built opportunities to not only advocate about different disa-
bilities, but to also integrate children with special needs with other individuals in various educational 
activities that bring our community closer.  Special Education goes way beyond the classroom.  
Making a difference is more than just one small act of kindness.  It takes compassion, patience, 
and teamwork to truly change the lives of exceptional children. 

Student Chapter  

Updates 
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Legislative Update 

Lisa Lyle Cavin, Tarleton State University 

After a long wait for congressional agreement on a bill to replace No Child Left Behind, Congress 
came to a compromise and presented a bipartisan bill for the president’s signature.  On December 10, 
Barack Obama signed a bill into law, the Every Student Succeeds Act (ESSA), replacing No Child Left 
Behind (NCLB).  Listed are comparisons of the primary differences between the two bills (NCLB and 
ESSA), and a brief discussion of the impact on Texas educators. 

 

 NCLB requires state standards in reading, math, and science at all grade levels. 

 ESSA requires assurance that states adopt challenging academic standards in reading, 
math, and science with three levels of achievement that are aligned with entrance require-
ments for credit-bearing coursework in the state’s higher education system as well as the 
state’s career and technical education standards. 

 

 NCLB requires states to apply the same academic strands to all schools and children. 

 ESSA allows states to develop alternate achievement standards for students with the most 
significant cognitive disabilities using a documented and validated standards-setting process. 

 

 NCLB requires state testing in reading and math annually in grades 3 - 8 and once in high 
school. 

 ESSA allows states to use a single annual summative assessment or multiple statewide in-
terim assessments throughout the year that result in one summative score.  It allows districts 
to use other tests for high schools with state permission and develop and administer comput-
er-adaptive assessments.  ESSA also allows states to limit the aggregate amount of time 
spent on assessments for each grade.  It prohibits the Secretary of Education from specifying 
any aspects of assessments and requires districts to publicly post information on all required 
assessments, including the amount of time students spend taking assessments. 

 

 NCLB requires states to provide reasonable adaptations and accommodations for students 
with disabilities.  It also allows states to administer alternate tests to students with disabilities; 
however, these alternate tests may be used by no more than 1% of the total number of stu-
dents being assessed. 

 ESSA requires states to provide reasonable accommodations for students with disabilities.  It 
also allows states to administer alternate tests for students with the most significant cognitive 
disabilities; however, these alternate tests may be used by no more than 1% of the total 
number of students being assessed. 

Legislative Updates 
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 NCLB requires states to administer assessment to at least 95% of the students and 95% of 
each student group. 

 ESSA maintains the requirement that assessments be administered to at least 95% of all stu-
dents.  It allows states to establish their own laws governing “opt-outs” and requires parents 
to be notified regarding their child’s participation rights in assessments.  Consequences for 
schools that miss the threshold are determined by states and districts. 

 

 NCLB requires districts to annually assess all students with limited English language profi-
ciency. 

 ESSA shifts accountability for English language learners into Title I and allows schools to 
phase in the use of English language learners’ test results for accountability purposes. 

 

 NCLB requires that 100% of the students be proficient in reading and math by the end of the  
2013-2014 school year.  It also requires that schools make adequate yearly progress (AYP) 
for all students for subgroups for which data are disaggregated. 

 ESSA eliminates AYP and the 10% proficiency requirement.  It also prohibits the Secretary of 
Education from prescribing any aspect of the accountability system, including indicators, 
weighting, and differentiation methodology. 

 

 NCLB triggers corrective action for schools that fail to meet AYP in consecutive years, with 
annually escalating interventions.  It also requires states to reserve up to 4% of Title I-A 
funds to be available through the School Improvement Grant Program. 

 ESSA requires states, once every three years, to identify a category of schools for compre-
hensive support and improvement, including at least the lowest-performing 5% of Title I 
schools, high schools with a  graduation rate of 67% or less, and schools where one or more 
subgroups of students are underperforming.  It also allows districts to provide students in un-
derperforming schools the opportunity to transfer to another public school in the district, if 
permitted by the state.  Further, it requires districts to develop evidence-based strategies for 
school improvement—in partnership with parents and schools staff—that include all account-
ability indicators; requires districts to identify resource inequities.  Lastly, it prohibits the Sec-
retary of Education from prescribing any specific school supports or improvement strategies. 

 

 NCLB requires 100% of teachers in core academic subjects to be “highly qualified” which is 
defined as follows: existing teachers must have a bachelor’s degree, demonstrate subject-
matter knowledge in the areas they teach, and hold a certification or license in the subject 
they teach.  New teachers must have a bachelor’s degree and pass subject-matter tests. 

 ESSA eliminates highly qualified teacher requirements.  It requires state plans to provide as-
surance that all teachers and paraprofessionals working in programs supported by Title I-A 
funds meet state certification and licensure requirements. 

Legislative Updates 
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 NCLB does not require teacher evaluations; however, it does require states that received 
NCLB waivers to create or improve their teacher evaluation systems. 

 ESSA does not require teacher evaluation systems, but if Title II funds are used to create or 
change school district evaluation systems, they must be based “in part” on student achieve-
ment and must be based on multiple measures.  It also precludes the Secretary of Education 
from prescribing any aspect of educator evaluation systems or measures of effectiveness. 

 

 NCLB includes a variety of programs and funding authority to support well-rounded educa-
tion, including Arts in Education, Elementary and Secondary School Counseling, the Physical 
Education Program, and 21st Century Community Learning Centers. 

 ESSA eliminates 50 individual programs, including those that support physical education, 
STEM programs, and school counseling.  It creates a new early childhood education pro-
gram aimed at increasing access to childcare and maintains 21st Century Community Learn-
ing Centers to support after-school activities.  Further, ESSA requires state plans to show 
how they are improving conditions for learning, including reducing bullying and harassment 
and addressing behavioral interventions that compromise student health and safety. 

 

 Other Information 

 All NCLB waivers expired August 1, 2016 

 ESSA goes into effect fully in 2017-2018 

 Texas is off the hook for amending the state’s teacher evaluation plan 

 States working on target and goals related to the old law will not have to return to 
those plans. 

 

 Finally, IDEA reauthorization should be next on the Department of Education agenda; how-
ever, given the current political environment, it is uncertain as to whether or not this piece of 
long-overdue legislation will make it to the Congressional agenda in the coming legislative 
term. 

 

Stay tuned! 

 

Sources: www.ed.gov/esa, www.ascd.org, www.edimprovement.org 

Legislative Updates 

http://www.ed.gov/esa
http://www.ascd.org
http://www.edimprovement.org
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Highlights from the Texas CEC Annual Conference 

Austin, TX 

June 29 - July 1, 2016 

This year’s Texas CEC Annual Conference was held at the Sheraton Hotel in downtown Austin.  It 

was an amazing weekend filled with opportunities to meet and network with special educators from 

across the state.   

 

 

 

Pre-conference professional development with 

the Autism Helper, Sasha Long. 

TCEC Officers meeting with CEC Executive Direc-

tor Alex Graham. 

Student Chapter Reception Opening remarks by Dr. Stephen Shore 
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Highlights from the Texas CEC Annual Conference 

Austin, TX 

June 29 - July 1, 2016 

 

 

 

 

 

 

 

 

 

 

We look forward to seeing you at next year’s TCEC Annual Convention at the Shera-

ton Hotel in Austin, Texas! 

 

Students presenting their research 

during Thursday afternoon’s poster 

session 

UTRGV Student Chapter members 

accepting Student Chapter award 
Highlights from Friday’s Awards 

Luncheon 

Dr. Lisa Cavin presents Legislative 

Updates  

Dr. Clark Cavin presenting during 

breakout sessions 

Closing Remarks delivered by Dr. 

Libby Doggett, Deputy Assistant 

Secretary, U.S. Dept. of Ed. 
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Mission of Texas CEC 

 

The Texas Council for Exceptional Children is a community of Texas professionals 
who are the voice and vision of special and gifted education. TCEC’s mission is to 
improve, through excellence and advocacy, the education and quality of life for chil-
dren and youth with exceptionalities and to enhance engagement of their families. 

 

Vision of Texas CEC 

 

The Texas Council for Exceptional Children is a premier education organization, re-
nowned for its expertise and leadership, working collaboratively with strategic part-
ners to ensure that children and youth with exceptionalities are valued and full partici-
pating members of society.  As a diverse and vibrant professional community, TCEC 
is a trusted voice in shaping education practice and policy. 

  

Texas CEC Core Values 

 

 Dignity and worth of all individuals 

 Diversity and inclusiveness 

 Advocacy and social justice 

 Professional excellence, integrity, and accountability 

 Full participation in society 

 Effective individualized education 

 Family engagement 

 Collaboration and community 

 Responsibility to members 
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Editorial Address 
Editor: Brittany Hott 
Texas A&M University-Commerce 
Department of Psychology, Counseling, and 
Special Education 
PO Box 3011 
Commerce, TX 75087 
Brittany.Hott@tamuc.edu  
 
Assistant Editor: Lesli Raymond 
Texas A&M University-Commerce 
lpalmer3@leomail.tamuc.edu 
 
Texas CEC Web site: 
http://community.cec.sped.org/TX/Home  
 
Newsletter Disclaimer:   
 
The opinions and information contained in the 
articles in this publication are those of the au-
thors of the respective articles and not neces-
sarily those of the editor of the CEC-TX news-
letter or the Council for Exceptional Children-
Texas. Accordingly, CEC-TX assumes no lia-
bility, loss, or risk that may be incurred as a 
consequence, directly or indirectly, of the use 
and application of the contents of the publica-
tion. 

 
The Bulletin is the official 
newsletter of the Texas Coun-
cil for Exceptional Children, a 
state division of the Council 
for Exceptional Children. Sub-
scriptions are by membership 
to Texas CEC. The editor en-
courages responses, ideas, and 
inquiries. Submissions of pre-
viously    unpublished material 
are welcome for consideration. 

 
 
Texas CEC Officers 
  
 
Past President:  
Kathleen Kyzar email: K.KYZAR@tcu.edu 
President:  
Meredith Walling email: walling.meredithg@gmail.com 
Vice President:  
Lucretia Gartrell email: lgartrell@bisdmail.net 
Publications Committee Chair:  
Brittany Hott email: Brittany.Hott@tamuc.edu 
Standards Committee Chair:  
Brenda Gilliam email: bgilliam@uttyler.edu 
Membership Committee Chair:  
Clark Cavin email: clarkcavin@sbcglobal.net 
Governmental Relations Committee Chair:  
Lisa Cavin email: lcavin@sbcglobal.net 
Constitution Committee Chair:  
Jerrie Jackson email: jjackson@lake.ollusa.edu 
Treasurer:  
George Williams email: gawilliams6@lake.ollusa.edu 
Secretary:  
Stacey Callaway email: stacey94@aol.com 

Join the Texas CEC group on 

Facebook. 

http://community.cec.sped.org/TX/Home
https://www.facebook.com/groups/30456970512/

